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ABSTRACT
Title : The Influence of Using Interactive Writing Technique on
Students’ Writing Ability in Writing Descriptive Text at 
The Second Grade of SMPN 1 Awangpone
Researcher : Ulfi Isnaeni
Reg. Number : 20400112084
Consultant I : Dr. Muhammad Yaumi, M.Hum., M.A.
Consultant II : Syaidah Syamsul, S.Pd.I., M.Ed.Tesol.Int.
The objectives of this research are to find out students’ writing ability in 
descriptive text at the second grade of SMPN 1 Awangpone, and to identify whether 
Interactive Writing Technique influence on students’ writing ability in descriptive 
text. This research was conducted at SMPN 1 Awangpone Kab. Bone in academic 
year 2016/2017. In this research, the population is the second grade. The number of 
population were 119  students. In taking the sample, Class VIII A was chosen by
purposive sampling which this class consist 30 students.
Pre-experimental method was applied in this research with one group pre-test 
and post-test design. The instrument used to collect data was writing test and the 
components of writing that measured were organization, punctuation, grammar, 
vocabulary and content.
The result of the research showed that the second grade students of SMPN 1 
Awangpone had “poor” score on pre-test with the mean score 52,77. After giving 
treatment the students got improvement, they got “good” score with the mean score 
81,77. To find out the difference between students’ pre-test and post-test, the 
researcher applied t-test value was 19.46 which was higher than the t-table value 
2.045 at the level significance was 0.05 with degree of freedom (df) N-1 in which N= 
30.
Based on the result of this research, the researcher suggest that Interactive 
Writing Technique may be used as alternative technique in teaching writing because 
it can help students to participate in the composition and construction of the text by 
sharing the pen with the teacher and build on individual students abilities in writing 
in order that the students can understand and more interested in learning activity 
especially in writing.
1CHAPTER I
INTRODUCTION
A. Background
Writing is one of the skills which must be studied for every student in English 
learning process. In fact, writing is one of difficult skills in English, because it uses 
good language and scientific language. Generally, there are many problems faced by 
the students in writing. Firstly, they are difficult to find idea to write. Secondly, they 
do not know how to present main idea, supporting idea, and concluding idea. The 
last, they do not know about grammatical sentences. Thus, because of those general 
problems above, the reader could not understand what the writer means.
These kinds of phenomena also occured in students who currently study in 
SMPN 1 Awangpone. Based on the preliminary survey at the school, the researcher 
found that the students always faced problem in finding idea to write, did not know 
what to do if they want to start their writing. Also, some students felt frustated when 
they could not find the apropriate words. In other that, some students could not 
construct a good sentence, they did not know about organization, grammar, 
punctuation, capitalization and word order. 
These conditions were caused by some factors such as the lack of students’ 
motivation and interest in learning English, the lack of students’ vocabulary, the 
students did not understand how to arrange the words in order to form a good 
sentence and create sentence into a good paragraph. Also, there was no interaction 
2between student and teacher in teaching and learning English process, especially in 
writing. The teacher just gave score to the students without gave them feedback. For 
example, the teacher checked the students’ task of writing without correction but just 
gave them score. Thus, the students did not know their wrongness in writing. It 
caused by writing did not separated in English lesson and time allocation was not 
enough. The most important factor that could influence students’ achievement was
the technique or method which was applied by teacher in learning process.
Those problems above made the students were not able to write good 
sentences. Their writing would not be understood by the other people or the other 
people would find a wrong meaning from the writing. Some students also wrote an 
English paragraph, but their works were influenced by Indonesian Language.
To solve those problems, the researcher was interested to use interactive 
writing technique in order to improve students’ ability in writing. The researcher
completely believed that it is an effective technique to influence students’ ability in 
writing. Interactive is when teacher and student are interacting by each other and 
there is a feedback. Interactive is involving people working together and influencing 
each other (Oxford).1 In other word, interactive writing technique is a technique 
which student must be actively involved in writing activities and contribute to 
building knowledge, and it is responsible for what they construct in writing. 
Bonnemort stated that interactive writing technique is direct and explicit instruction 
in composing text scaffold students as they explore conventions of print, and help 
                                                          
1Oxford, Oxford Learner’s Pocket Dictionary (4th Ed; New York: Oxford University Press, 
2008), p.232.
3students understand how words work.2 Using interactive writing, teachers not only 
show children how writing works but invite them to participate, with support, in the 
act of writing. Focus of interactive writing technique is spelling, capitalization, 
punctuation, space between words, and word order.
In this research, the researcher chose writing descriptive text because 
descriptive is one of text genre that describe about something, such as looks, feel, 
tastes, and sense. By descriptive text, the readers know about detail information, and 
event sequence in a problem. If the students do not know how to construct a 
descriptive text, it can misunderstand between writer and reader. Thus, writing 
descriptive text is important to teach for the students.
B. Research Problem
Related to the previous discussion, the research problem of this study are :
1. How is the students’ ability in writing descriptive text at the second grade of 
SMPN 1 Awangpone?
2. Is there any influence of using interactive writing technique on students’ 
writing ability in descriptive text at the second grade of SMPN 1 Awangpone?
C. Research Objective
The objectives of this research can be stated as follows:
                                                          
2Emily Bonnemort, “Interactive Writing,” Blog Emily Bonnemort.
http://blog.wsd.net/ebonemort/files/2012/02/Interactive-Writing1.pdf (Retrieved on December 19th
2015)
41. To find out students’writing ability in descriptive text at the second grade of 
SMPN 1 Awangpone.
2. To identify whether interactive writing technique influence on students’ 
writing ability in descriptive text at the second grade of SMPN 1 Awangpone.
D. Research Significance
The research is expected to give significant contributions, they are:
1. Theoretical Significance
This research is expected to be valuable information and contribution for the 
teaching and learning process. Interactive Writing Technique is one good 
technique in teaching and learning process. It is expected to be worthwhile 
information to improve teaching English, especially in writing descriptive 
text.
2. Practical Significance
a. For Students
The result of the research would bring students enjoy study English by
using interactive writing technique, but increase their writing ability in
descriptive text.
b. For Teacher
5Conducting this research, the researcher hopes to help teacher improving 
students’ achievement. She also expects give alternative contribution and 
information of technique, especially in teaching writing for Junior High 
School in particular.
c. For the Next Researcher
The researcher intends to bring significance reference to other researcher 
as a reference for further studies on similar topic.
E. Research Scope
The research was focused on the using of interactive writing technique in 
order to get understanding to the students about writing. In here, writing descriptive 
text focused on organization, punctuation, grammar, vocabulary, and content and
descriptive text focus on describing thing, place and person. The researcher
conducted the research at the second grade of SMPN 1 Awangpone, in Bone.
F. Operational Definition of Terms
1. Using Interactive Writing Technique
Using Interactive Writing Technique is an ability in applying Interactive 
Writing Technique that involving teacher and student to construct written text, 
which student focus on the important part of writing such as spelling, 
6punctuation, capitalization, space between word, and vocabulary, that 
supported by teacher.
2. Students’ Writing Ability
Students writing ability is learning outcome gotten from writing descriptive text 
that consist of writing components, organization, punctuation, grammar, 
vocabulary, and content.
3. Descriptive Text
Descriptive Text is a genre of text that describe about thing, place, person. The 
things consist of animal and flower. The places consist of tourism place, the 
place around students. And the person consists of member of family, and 
famous person. 
7CHAPTER II
REVIEW OF RELATED LITERATURE
A. Some Previous Related Research Findings
Many studies have been performed by the researcher related to the use of 
strategies, techniques, or media, in motivating the students learn English writing. 
Some of them are mentioned with their report as follows: 
a. Sulistiana in her research entitled The Effectiveness of Using Peer Editing 
Technique to Improve The First Year Students’ Skill in Writing Descriptive 
Text at SMAN 8 Makassar concluded that peer editing technique is an 
interactive process of reading and commenting on a classmate’s writing. The 
and make suggestions for improvement. Basically, the research is same with 
this research, which use interactive writing technique in writing descriptive 
text. Because, the techniques emphasize interactive activities when students 
are in writing process.1
b. Samsinar in her research entitled The Use of Field Trips Method in Teaching 
Writing Descriptive Text of The Second Year Students of SMA Negeri 2 
Libureng Bone states the compare with this research, while Samsinar used 
Field Trips Method to improve students’ writing ability in writing descriptive 
text. Researcher will use Interactive Writing Technique to improve students’ 
                                                          
1Anna Sulistiana, “The Effectiveness of Using Peer Editing Technique to Improve The 
First Year Students’ skill in Writing Descriptive Text At SMAN 8 Makassar”, A Thesis (Makassar: 
Tarbiyah and Teaching Faculty, 2012), p. 16.
8ability in writing descriptive text. Basically, both technique is almost same 
because they gave the comfortable zone of student to write the descriptive text 
and it was also very helpful for student to activated their prior knowledge in 
writing.2
c. Mardhatillah in her research entitled The Effectiveness of Using Zone of 
Proximal Development (ZPD) Approach to Improve Students’ Writing Ability 
at The Second Grade IPA of Madrasah Aliyah Negeri (MAN) Pinrang
concluded that Zone of Proximal Development (ZPD) is a method applied in 
learning groups or in pairs. Students are generally easier and fun to learn in 
group or pair and there is social interaction with other friends spurs the 
formation of new ideas and enriches students' intellectual development.3 To 
compare with the research, while Mardhatillah used Zone of Proximal 
Development (ZPD) in writing descriptive text. Researcher use Interactive 
Writing Technique in writing descriptive text. Basically, both techniques are 
same, because in the techniques there are interaction between student and 
teacher when writing process.
d. Dewi, Silvia in her research entitled The Effect of Using Interactive Writing 
Technique towards Students’ Writing Ability on Descriptive Paragraph of The 
                                                          
2Samsinar, “The Use of Field Trips Method in Teaching Writing Descriptive Text of The 
Second Year Students of SMA Negeri 2 Libureng Bone”, A Thesis (Makassar: Tarbiyah and Teaching 
Faculty of UIN Alauddin Makassar, 2012), p. 18. 
3Mardhatillah, “The Effectiveness of Using Zone of Proximal Development (ZPD) 
Approach to Improve Students’ Writing Ability at The Second Grade IPA of Madrasah Aliyah Negeri 
(MAN) Pinrang”, A Thesis (Makassar: Tarbiyah and Teaching Faculty of UIN Alauddin Makassar, 
2014), p. 20.
9Second Grade at SMPN 9 Pekanbaru found that this technique can improve 
student’s writing descriptive text, because students are interested in writing 
and they are creative in writing with feedback from teacher if they are do 
some mistake in their writing process. Her research same with this research 
that also using Interactive Writing Technique in writing descriptive text.4
Referring to previous findings above indicates that interactive writing 
technique will bring reality to the classroom and make interaction meaningful. 
Interactive writing technique will success in connecting teacher and students in 
writing process to construct written text. Therefore, the researcher decides to use
interactive writing technique to improve students’ writing ability in writing 
descriptive text.
B. Some Pertinent Ideas
1. General Concept of Writing
a) Definition of Writing
                                                          
4Silvia Dewi, “The Effect of Using Interactive Writing Technique towards Students’ 
Writing Ability on Descriptive Paragraph of The Second Grade at SMPN 9 Pekanbaru”. A Thesis
(Pekanbaru: Tarbiyah abd Teaching Faculty of UIN Sultan Syarif Kasim Pekanbaru, 2014), p. 25.
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There are some definitions about writing:
1) Kane stated that writing is a process of involving and to know how to 
handle the words and sentences and paragraph. We created ourselves by 
words.5
2) Langan stated that writing is a realistic attitude to build on the idea and it 
is as way to communicate with others, discover what they want to write
and explore their thought in writing.6
3) Bullock stated that writing is an activity to explore our thoughts and 
emotions, to express ourselves, to entertain we write to record words and 
events.7
4) Oshima and Hogue stated that writing is never a one-step action, it is an 
ongoing creative act.8
Referring to some definitions above, the researcher concluded that writing is 
one way of communicating what we want to communicate in words and by writing 
people can understand.
b) Purpose of Writing
                                                          
5Thomas S. Kane, Essential Guide to Writing (New York: Oxford University Press, 2000), 
p. 17.
6John Langan, College Writing Skills (8th Ed; United States of America: McGraw Hill, 
2011), p. 12.
7Richard Bullock, The Norton Field Guide to Writing (1st Ed; United States of America: 
W.W. Norton &Company, 2006), p. 3.
8Alice Oshima and Ann Hogue, Introduction to Academic Writing (United States of 
America: Pearson Longman, 2007), p. 3.
11
According to Dietsch, there are three purposes of writing that describe the 
kinds of students writing; informative, expressive and persuasive.9
1) Informative writing is intended to give information, ideas, knowledge or 
directions. Example of informative writing includes describing events or 
experiences, analyzing concept, speculating on causes and effect and 
developing new ideas or relationship. 
2) Expressive writing is intended to express the writer feelings, experience 
and opinion. This type of writing also has the purpose to entertain the 
reader. Example of expressive writing includes poems, diaries, journal 
writing, and fiction.
3) Persuasive writing has purpose to persuade and convince the reader that 
it is factual and reliable. This type of writing includes evaluation of a 
book, movie, consumer product, or controversial issues.
Based on the explanation above, the researchers decide what the primary 
purpose before writing something. They have to focus on the purpose of their writing 
since this will affect what language they choose and how they use it. When they have 
determined their purpose, they know what kind of information they need, how they 
want to organize and develop that information.
c) Component of Writing
Heaton stated that there are five significant components of writing, they are 
content, organization, vocabulary, grammar, and mechanic.10
                                                          
9Betty MattixDietsch, Reasoning and Writing Well: A Rhetoric, Research Guide, Reader, 
and Handbook (Ohio: Graw Hill Marion Technical College, 2005), p. 7-8.
12
1) Content
Kane stated  that content should be clear so that the readers can  
understand the message conveyed and get information from it. A good 
content should be well unified and completed.11
2) Organization
Heaton stated that organization is the ability to develop ideas and topic 
which relevant in a united form. Organization writing involves 
coherence, order of importance, general to specific, specific to general, 
chronological order and spatial pattern.12
3) Vocabulary
Hughes stated that vocabularies are collection of words that are 
arranged into a sentences, paragraph, or essay. Good writing consists of 
appropriate words in order that there is no misunderstanding from the 
audiences when they read his writing.13
4) Grammar
                                                                                                                                                                    
10J.B. Heaton, Writing English Tests (New York: Longman, 1988), p. 135.
11Thomas S. Kane, Essential Guide to Writing (New York: Oxford University Press, 2000), 
p. 15.   
12J.B. Heaton, Writing English Test (New York: Longman, 1988), p. 135.
13Arthur Hughes, Testing for Language Teachers (Cambridge: Cambridge University 
Press, 2003), p.101.
13
Harmer stated that writer should master grammar in order that she can 
result good writing. Good writing is writing that has correct sentences, 
using appropriate tenses, words, and others.14
5)   Mechanics 
  Kane stated that mechanics refers to the appearance of words, to how   
they are spelled or arranged on paper. Mechanics consists of 
capitalization, spelling, and punctuation.15
2. Interactive Writing Technique
a) Definition of Interactive Writing Technique
There are some definitions of Interactive Writing Technique:
1) Callella & Jordano stated that interactive writing is a method of writing 
during with the teacher and child write meaningful text together.16
2) Button, et.al. stated that interactive writing provides teacher to engage in 
effective literacy instruction within the framework of constructing texts 
filled with personal and collective meaning.17
3) Ministry of Education Ontario stated that interactive writing is an 
approach in which the student and teacher share the task of scribing the 
                                                          
14Jeremy Harmer, How to Teach English (Malaysia: Longman, 2001), p. 35.
15Thomas S. Kane, Essential Guide to Writing (New York: Oxford University Press, 2000), 
p. 15.  
16Trisha Callella and Kimberly Jordano, Interactive Writing: Students and Teachers 
“Sharing the Pen” to Create Meaningful Text (Huntington Beach:  Creative Teaching Press, 2000), p. 
3.
17Kathryn Button, et.al., “Interactive Writing in a Primary Classroom,” The Reading 
Teacher 49, no. 6 (1996): p. 446.
14
message and it helpful and encourages them to become independent 
writers.18
Referring to some definitions above, the researcher conclude that Interactive 
Writing Technique is a technique in learning English where student and teacher talk 
and negotiate about what they and make students build on individual ability in 
writing.
b) Focus of Interactive Writing Technique
According to Bonnemort there are some focus of Interactive Writing 
Technique:19
1) Compose and remember text by repetition, 
2) Think about word parts and connections between words, 
3) Capitalization, space between words, spelling, punctuation,
4) Edit and revise text. 
c) Steps of Interactive Writing Technique
McCarrier, et.al. stated some step of Interactive Writing Technique:20
1) Provide active learning experiences,
2) Establishing the topic (talking),
3) Composing the text (negotiating),
                                                          
18Ministry of Education, A Guide to Effective Introduction in Writing (Ontario: Ontario 
Education, 2005), p. 56.
19Emily Bonnemort, “Interactive Writing,” Blog Emily Bonnemort. 
http://blog.wsd.net/ebonemort/files/2012/02/Interactive-Writing1.pdf. (Retrieved on December 19th
2015)
20Andrea McCarrier, et.al., Interactive Writing: How Language and Literacy Come 
Together, K-2 (Portsmouth, NH: Heinemann, 2000), p. 73.
15
4) Writing the text (constructing),
5) Reread, revise, and proofread the text,
6) Revisit the text to support word solving,
7) Summarize the learning,
8) Extend the learning.
d) Benefits of Interactive Writing Technique
1) McCarrier stated that everyone in group sees the process of producing a 
piece of writing, student who read and write very little independently 
have a chance to see themselves as readers and writers.21
2) Kronenberg stated that the role of the student is dominant because they 
generate the ideas for the writing, take turns going up to the board and 
writing letters, words, or sentences while the class support the writer.22
3) Roth and Guinee stated that children actively participate in the writing of 
the text and reading it many times in the process, the intention is that they 
create a text that is accessible and readable.23
3. Descriptive Text
a) Definition of Descriptive Text
There are some definitions of Descriptive Text:
                                                          
21Andrea McCarrier, et.al., Interactive Writing: How Language and Literacy Come 
Together, K-2, p. 8-9.
22Elle Kronenberg, “The Advantages and Challenges of Using Interactive Writing in A 
Wrtiers’ Workshop”. A Thesis (Salt Lake City: Master of Education of Westminster College Utah, 
2014): p. 9.
23Kate Roth and Kathleen Guinee, “The Impact of Interactive Writing Instruction on First 
Graders’ Independent Writing”, Journal of Early Childhood Literacy 11, no. 3 (2011): p. 335.
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1) Oshima and Hogue stated that descriptive appeals to the senses, so it tells 
how something looks, feels, smells, tastes, and/or sound. The reader can 
imagine the object, place, or person in his or her mind.24
2) Dietsch stated that descriptive is a text that recording of concrete details 
that you see, hear, smell, taste, or touch.25
3) Wishon & Burks stated that descriptive is a text that helps the reader, 
through his/her imagination, to visualize a scene or a person, or to 
understand a sensation or an emotion.26
4) Pharr & Buscemi stated that descriptive is a powerful strategy, one that 
allows the writer to exercise a great deal of control over the reader’s 
perception.27
Referring to some definition above the researcher conclude that descriptive 
text is a kind of text which tell what something looks, sounds, feels, tastes, or smells.
b) Purpose of Description
Dietsch divided three general purposes of Description:28
1) To create imagery, a mood, or an aura of a place
2) To stimulate understanding and convince
                                                          
24Alice Oshima and Ann Hogue, Introduction to Academic Writing, p. 61.
25Betty Mattix Dietsch, Reasoning and Writing Well: A Rhetoric, Research Guide, Reader, 
and Handbook, p. 180.
26George E. Wishon and Julia M. Burks, Let’s Write English (United States of America: 
Litton Educational Publishing, 1980), p. 128.
27Donald Pharr and Santi Buscemi, Writing Today: Contexts and Options for The Real 
World (America: McGraw-Hill, 2005), p. 136.
28Betty Mattix Dietsch, Reasoning and Writing Well: A Rhetoric, Research Guide, Reader, 
and Handbook, p. 140.
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3) To urge the listener to action
c) Generic Structure of Descriptive Text
Based on Mulyono, the generic structure of descriptive paragraph consists of 
the identification that identifies the phenomenon and description that describes the 
parts, the qualities, and the characteristic of the phenomenon.29
According to Luber the generic structure of descriptive text are identification 
and description. Identification introduces to the subject of the description. 
Description gives details of characteristic features, such as qualities, size, physical 
appearance, ability, habit, etc.30
Referring decide that identification can be used as topic sentence of the 
paragraph. After stating the identification, the writer has to provide some 
descriptions so that the reader will be able to picture the idea.
C. Theoretical Framework
There are some problems faced by the second grade students of SMPN 1 
Awangpone in writing descriptive text, such as they do not have many vocabularies 
so that they do not interest to write although they have a dictionary. Also, when they 
construct a written text, most of them do not know about grammatical sentences and 
generic structure of descriptive text. It assumes that writing descriptive text at the 
second grade students of SMPN 1 Awangpone is still low. Because the lack of 
students’ motivation and interest in writing, and the lack of students’ vocabulary. In 
                                                          
29Mulyono, English Way 2 (Jakarta: Quadra, 2009), p.22.  
30Juliant Luber, “Descriptive Text”, Blog Juliant Luber.
http://juliantluber.blogspot.sg/2014/04/descriptive-text.html (Retrieved on February 24th 2016)
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addition, the students do not understand constructing written text from words into a 
good sentence and sentences into a good paragraph.
Interactive writing technique is a technique which student and teacher work 
together to construct written text and focus on punctuation, capitalization, word order 
and space between word. By using interactive writing technique, the learning and 
teaching process is more interactive, because the students have many chances to 
share the pen, build on individual student writing abilities, teacher help the students 
understand how word works and teacher revise punctuation, capitalization directly. It 
is different that occur at the second grade students of SMPN 1 Awangpone which the 
teacher just gives the score without correction on their writing descriptive text so that 
the learning and teaching process are not interactive because there are no feedbacks. 
It assumes that using Interactive Writing Technique in writing descriptive text will 
more effective. Because by this technique, the students have interaction with the 
teacher directly in writing, especially in writing descriptive text.
D. Hypothesis
a. Ha: there is influence of using Interactive Writing Technique on students’ 
writing ability in descriptive text at the second grade of SMPN 1 Awangpone.
b. Ho: there is no influence of using Interactive Writing Technique on students’ 
writing ability in writing descriptive text at the second grade of SMPN 1 
Awangpone. 
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CHAPTER III
RESEARCH METHOD
A. Research Method
1. Research Design
This research applied pre-experimental method. Pre-Experimental research is 
conducted without a control group. In this research, the group is given a pre-test 
before the experimental treatment. After, the treatment is finished, the post test is 
administered to see the achievement. The effectiveness of the instructional treatment 
is measured by comparing the average score of the pre-test, then it is concluded that 
the instructional treatment is effective. In addition, in test measured components of 
writing, they are organization, punctuation, grammar, vocabulary, and content. 
Another name for this Pre-Experimental Design is One-Group Pre Test-Post Test 
Design (Latief).1 The method that will be used in this research is pre-experimental 
with the one group pretest-posttest design. This design involved a single group that is 
pretested (O1), exposed to a treatment (X), and post-tested (O2). The success of the 
treatment is determined by comparing pretest and posttest scores. Gay stated that the 
One-Group Pre Test-Post Test design is presented as follows:2
O1 X O2
Where:
                                                          
1Muhammad Adnan Latief, Research Methods on Language Learning: An Introduction
(Malang: UM Press, 2013), p. 96.
2L.R Gay, et.al., Educational research: Competencies for Analysis and Applications (8th
Ed; United States of America: Pearson Education, 2006), p. 252.
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O1 : Pre-test,
X : Treatment,
O2 : Post-test.
2. Variable of the Research
In this research, there are two variables that were manipulated by the 
researcher. They were independent variable (X) and dependent variable (Y). 
Independent variable is a factor which is manipulated by the writer to determine the 
relationship between the phenomena observed or the cause of dependent variable. 
While dependent variable is a factor which is observed and measured to determine 
the effect of independent variable.
1. Independent variable
The independent variable (X) is the influence of using Interactive Writing 
Technique because the technique can influence the students’ writing ability.
2. Dependent Variable
The dependent variable (Y) is students’ writing ability in writing descriptive
text because it can be influenced by Interactive Writing Technique.
B. Population and Sample
1. Population
Latief stated that population is defined as all the members of a real or 
hypothetical set of people, events, or objects to which educational researchers wish 
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to generalize the results of the research.3 The population in this research was the 
second grade students of SMPN 1 Awangpone in the academic year of 2016/2017. It 
consisted of 119 students and divided into four classes (VIII A, VIII B, VIII C, and 
VIII D). The researcher chose this population because it is located in the researcher’s 
village, so the researcher could be easier to do the research.
2. Sample
The sample in this research were chosen by purposive sampling, in order to 
examine the entire population. As Arikunto stated that if someone want to research in 
all of elements in research area, so the research named by population research.4 The 
research involving one class, one class was taken as an experiment group in second 
year because the students in the class were suitable for researcher’s expectation. In 
another idea, the English teacher recommended this class because of the students in 
this class have skill spread evenly. Therefore, the researcher took VIII A that consist 
30 students.
C. Research Instrument
The researcher takes a test as the instrument of the research because test is 
one of the techniques to get an objective data. Latief stated that interpretation of the 
students’ personality is mainly based on the scores resulted from the personality test 
done by the students.5
                                                          
3Muhammad Adnan Latief, Research Methods on Language Learning: An Introduction, p. 
181.
4Suharsimi Arikunto. ProsedurPenelitian (15th Ed; Jakarta: RinekaCipta, 2013), p. 177.
5Muhammad Adnan Latief, Research Methods on Language Learning: An Introduction, p. 
100.
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From the explanation above, the researcher also conduct writing test as a 
instrument of the research. The researcher chooses pre-test and post-test that will be 
done by the researcher to collect information from the students about the writing 
problem. The purpose of pre-test is to grade the students’ prior knowledge before 
start the research at the second grade of SMPN 1 Awangpone. Whereas, the purpose 
of post-test is to identify the students’ improvement and to measure the influence of 
Interactive Writing Technique in the students’ writing especially descriptive text.
The writing test consist one question where there are three topics in the 
question, the students choose one of the topic individually. The topics about 
describing place and person.
D. Data Collection Procedure
The procedure of collection data is present in chronological order as follows:
1. Pre-Test
Before applying Interactive Writing Technique or doing the treatment, 
students were given pre-test to know their achievement in writing, researcher asked
the students to write descriptive text based on the prepared topic.
2. Treatment
After giving the pre-test, the students then treated by implementing the 
Interactive Writing Technique. Some steps of treatments were:
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a. The first meeting, the researcher explains descriptive text and gives 
example.
b. The second meeting, the researcher continue material about descriptive text
about describing person and introduce Interactive Writing Technique,then 
the students write a descriptive text.
c. The third meeting, the researcher taught descriptive text about describing 
place and applied Interactive Writing Technique, then the students write a 
descriptive text.
d. The fourth, the students make descriptive text about describing thing and 
applied Interactive Writing Technique.
3. Post-Test
After applying the treatment, the researcher give post-test to the students to 
obtain data, whether there is any progress or improvement of writing descriptive text 
at the second grade of SMPN 1 Awangpone after applying treatment namely through
Interactive Writing Technique or not.
E. Data Analysis Technique
The data collect through the test was analyzed by using pre-experimental 
method. The researcher employs the formula as follows:
a. Scoring and classifying the students’ writing ability as suggested by Brown.6
Here are explained the detailed of the explanation above with its criteria:
1. Organization (Introduction, body and Conclusion) 
                                                          
6H. Douglas Brown, Language Assessment: Principle and Classroom Practices (United 
States of America: Pearson Education, 2004), p. 244-245.
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No Classification Score Criteria
1
2
3
4
Excellent to 
good
Good to 
adequate
Adequate to 
fair
Unacceptable 
-not
20-18
17-15
14-12
11-6
Appropriate title, effective introductory 
paragraph, topic is stated, leads to body; 
transitional expressions used; 
arrangement of material shows plan 
(could be outline by reader), supporting 
evidence given for generalization; 
conclusion logical and complete. 
Adequate title, introduction and 
conclusion; body of essay is acceptable, 
but some evidence may be lacking some 
ideas aren’t fully develop; sequence is 
logical but transitional may be absent or 
misused.
Mediocre or scant introduction or 
conclusion; problems with the order of 
ideas in body; the generalization may 
not be fully supported by the evidence 
given; problems of organization 
interfere.
Shaky or minimally recognizable 
introduction; organization can barely be 
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5 College-level work 5-1
seen; severe problems with ordering of
ideas; lack of supporting evidence; 
conclusion weak or illogical effort at 
organization.
Absence of introduction or conclusion; 
no apparent organization of body; 
severe lack of supporting evidence; 
writer has not made any effort to 
organize the composition (could not be 
outline by reader).
b. Punctuation, spelling, and mechanics
No Classification Score Criteria
1 Excellent 
to good
20-18 Correct use of English writing conventions; 
left and right margins, all needed capitals, 
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2
3
4
5
Good to 
adequate
Adequate to 
fair
Unacceptable 
-not
College-level work
17-15
14-12
11-6
5-1
paragraph, indented, punctuation and 
spelling very neat.
Some problems with writing conventions or 
punctuation; occasional spelling errors; left 
margin correct; paper is neat and legible.
Uses general writing conventions but has 
errors; spelling problems distract reader; 
punctuation errors interfere with ideas.
Serious problems with format of paper; parts 
of essay not legible; errors in sentence 
punctuation and final punctuation; 
unacceptable to educated readers.
Complete disregard for English writing 
conventions; paper illegible; obvious 
capitals missing, no margins, and severe 
spelling problems.
c. Grammar
No Classification Score Criteria
1 Excellent 20-18 Native-like fluency in English grammar; 
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2
3
4
5
to good
Good to 
adequate
Adequate to 
fair
Unacceptable 
–not
College-level work
17-15
14-12
11-6
5-1
correct use of relative clauses, preposition, 
modals, article, verb forms, and tense 
sequencing; no fragments or run- on 
sentence.
Advanced proficiency in English grammar; 
some grammar problems don’t influence 
communication, although the reader is aware 
of them no fragments or run on sentence.
Ideas are getting through to the reader, but 
grammar problems are apparent and have a 
negative effect on communication; run-on 
sentences or fragments presents.
Numerous serious grammar problems 
interfere with communication of the writer’s 
ideas; grammar review of some areas clearly 
needed; difficult to read sentences.
Severe grammar problems interfere greatly 
with the message; reader can’t understand 
what the writer was trying to say; 
unintelligible sentence.
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d. Content
No Classification Score Criteria
1
2
3
4
5
Excellent 
to good
Good to 
adequate
Adequate to 
fair
Unacceptable 
–not
College-
level work
20-18
17-15
14-12
11-6
5-1
Essay addresses the assigned topic, the ideas 
are concrete and thoroughly developed: no 
extraneous material, essay reflects thought.
Essay addresses the issues but misses some 
points; ideas could be more fully developed; 
some extraneous material is present.
Development of ideas not complete or essay is 
somewhat off the topic; paragraphs aren’t 
divided exactly right.
Ideas incomplete; essay does not reflect careful 
thinking or was hurriedly written; inadequate 
effort in area of content.
Essay is completely inadequate and does not 
reflect college-level work; no apparent effort to 
consider the topic carefully.
e. Vocabulary
No Classification Score Criteria
30
1
2
3
4
5
Excellent 
to good
Good to 
adequate
Adequate to 
fair
Unacceptable 
–not
College-level work
20-18
17-15
14-12
11-6
5-1
Precise vocabulary usage of parallel 
structures; concise; register well.
Attempts variety; good vocabulary; not 
wordy; register ok; style fairly concise.
Some vocabulary misused; lack awareness of 
register; may be too wordy.
Poor expression of ideas problems in 
vocabulary; lack variety of structure.
Inappropriate use of vocabulary; no concept 
of register or sentence variety.
b. Classifying the score of the students answer into five levels, which based on 
classification as follows:
No Classification Score
1.
2.
3.
4.
5.
Very Good
Good
Fair
Poor
Very Poor
91-100
76-90
61-75
51-60
Less than 50
c. Calculating the mean score of the students’ answer by using as follows:7
                                                          
7L.R Gay, et.al., Educational research: Competencies for Analysis and Applications, p. 
320.  
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:ܺ 
ஊଡ଼
୒
Where: 
ܺ = Means score,
Σ = The sum of all score,
N = The total number of subject.
d. To find out standard deviation of the students’ score in the pre-test and post-test 
by applying formula below:8
SD   = ඨ∑࢞૛ି 	(∑࢞)૛ࡺࡺି૚
Where:
SD : Standard deviation,
x : The sum of all score,
 2x : The sum square of all score,
N : Total number of students.
e. To find out the significant differences between the score of pre-test and post-test 
by using the formula:9
                                                          
8L.R Gay, et.al., Educational research: Competencies for Analysis and Applications, p. 
321.  
9 Zainal Arifin, Penelitian Pendidikan (Bandung: PT Remaja Rosdakarya, 2012), p. 281.
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    t = 
஽ഥ
ඨ∑ವమ	–	(∑ವ)మಿಿ(ಿషభ)
Where: 
t = Test of signification difference,
ܦ= Means score,
ΣD= The sum of all score,
N = The total number of subject.
f. To find out the mean score differences by using the formula:
ܦഥ= ∑஽ே
Where:
ܦ	ഥ: The mean of the differences score,
∑ܦ ∶	The sum of the differences score,
ܰ ∶	The total number of the students.
33
CHAPTER IV
FINDING AND DISCUSSION
A. Finding
The finding of this research deals with the students score of pre-test and post-
test, the frequency distribution and percentage of the students’ score, the means score 
and standard deviation, the t-test value and the hypothesis testing. The findings are 
described as follows.
a. The Students’ Pre-test and Post-Test Score
The test results of the students’ score in pre-test are calculated in the 
following table:
Table 4.1 The Students’ Score in Pre-test
Student
Component
ScoreO P G V C
1 13 14 9 9 10 55
2 15 10 13 11 12 61
3 15 10 13 11 11 60
4 11 9 8 9 10 47
5 14 10 12 11 11 58
6 15 10 13 11 11 60
7 16 11 12 11 12 62
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8 14 13 9 9 10 55
9 11 10 10 11 9 51
10 14 12 10 11 11 58
11 11 11 10 10 12 54
12 11 10 10 11 9 51
13 15 11 12 11 12 61
14 9 8 9 9 9 44
15 8 8 4 7 5 32
16 11 10 11 10 9 51
17 12 12 12 12 12 60
18 6 7 6 7 6 32
19 11 10 8 8 10 47
20 8 8 7 8 7 38
21 12 12 12 12 13 61
22 13 12 12 10 13 60
23 13 13 13 13 12 64
24 14 10 12 12 12 60
25 11 12 10 11 12 56
26 12 15 8 10 11 56
27 9 9 9 9 9 45
28 14 14 14 13 13 67
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29 9 9 9 9 9 45
30 8 7 5 5 7 32
Total 355 317 301 301 309 1583
Table 4.1 above shows the students’ score in pre-test collected by the 
researcher. Based on the table above, the researcher identified that 32 scores were the 
lowest score for the pre-test were achieved by three of the students. One of them had 
8 score for  organization, 7 score for punctuation, 5 score for grammar, 5 score for 
vocabulary and 7 score for content. Otherwise, the highest score in pre-test with 67 
scores were achieved by one of the students. The student had 14 score for 
organization, 14 score for punctuation, 14 score for grammar, 13 score for 
vocabulary, and 13 score for content.
The test results of the students’ score in post-test are calculated in the 
following table:
Table 4.2 The Students’ Score in Post-test
Student
Component
ScoreO P G V C
1 17 15 17 16 17 82
2 17 16 17 17 17 84
3 18 17 15 17 17 84
4 15 15 15 15 11 71
36
5 16 12 14 16 16 74
6 16 15 14 16 16 77
7 18 16 18 17 17 86
8 19 18 17 18 18 90
9 15 15 14 16 16 76
10 17 14 15 16 16 78
11 15 15 15 15 12 72
12 16 15 15 15 16 77
13 18 17 17 17 17 86
14 17 16 16 16 16 81
15 10 15 15 16 15 71
16 17 17 16 17 16 83
17 18 17 18 17 17 87
18 15 15 15 15 15 75
19 17 16 16 16 17 82
20 17 16 15 15 15 78
21 18 17 18 17 16 86
22 18 16 15 17 15 81
23 18 18 18 18 19 91
24 18 18 17 18 17 88
25 17 17 16 17 17 84
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26 18 17 18 17 17 87
27 18 17 18 17 18 88
28 19 18 18 18 19 92
29 17 16 16 17 16 83
30 17 16 15 16 15 79
Total 506 482 483 479 471 2453
Table 4.2 above shows the students’ score in post-test after given the 
treatment, the researcher identified the students’ score were increasing significantly, 
which the lowest score was 71 scores were achieved by two of the students. One of 
them had 15 score for  organization, 15 score for punctuation, 15 score for grammar, 
15 score for vocabulary and 11 score for content. Otherwise, the highest score in 
post-test with 92 scores were achieved by one of the students. The student had 19 
score for  organization, 18 score for punctuation, 18 score for grammar, 18 score for 
vocabulary and 19 score for content.
The total scores from the tables above clearly showed us that the score 
significantly increasing from 1583 increased to 2453. It showed us how Interactive 
Writing Technique influenced the students writing ability especially writing 
descriptive text.
38
b. The Frequency Distribution and Percentage of Students’ Pre-Test and 
Post-Test
Table 4.3. The Frequency Distribution and Percentage of the Students’ Pre-Test 
Score
No. Classification Score F %
1.
2.
3.
4.
5.
Very Good
Good
Fair
Poor
Very Poor
91 – 100
76 – 90
61 -75
51 -60
Less than 50
0
0
6
15
9
0
0
20
50
30
Total 30 100%
Table 4.3 above shows the frequency and the percentage of the students’ pre-
test. There is no students got very good and good score, 6 (20%) students got fair 
score, 15 (50%) students got poor score, and 9 (#30%) students got very poor score. 
From the result it can be concluded that the students’ writing achievement on pre-test 
range fair to very poor classification.
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Table 4.4 The Frequency Distribution and Percentage of the Students’ Post-Test 
Score
No. Classification Score F %
1.
2.
3.
4.
5.
Very Good
Good
Fair
Poor
Very Poor
91 – 100
76 – 90
61 -75
51 -60
Less than 50
2
23
5
0
0
6,67
76,66
16,67
0
0
Total 30 100%
Table 4.4 above shows the frequency and the percentage of the student’s post-
test 2 (6,67%) students got very good score, 23 (76,66%) students got good score, 5 
(16,67%) students got fair score and none of students got poor and very poor score. 
From the result it can be concluded that the students’ writing achievement on post-
test range very good to fair classification.
Based on the result above, it can be concluded that the rate percentage in the 
post-test was higher than the percentage in the pre-test.
c. The Frequency Distribution and Percentage of Writing Components in
Pre-Test and Post-Test
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Table 4.5 The Frequency Distribution and Percentage of Students’ Score for 
Organization
No Classification Score Pre-Test Post-Test
F (%) F (%)
1.
2.
3.
4.
5.
Excellent to good
Good to adequate
Adequate to fair
Unacceptable-not
College-level work
20 - 18
17 - 15
14 -12
11 - 6
5 - 1
0
5
11
14
0
0%
16.66%
36.67%
46.67%
0%
12
17
0
1
0
40%
56.67%
0%
3.33%
0%
Total 30 100% 30 100%
The table 4.5 showed that the frequency distribution and percentage of 
students’ score for organization in pre-test and post-test. From the table above, it 
showed that it had significant increasing of the percentage of the students score 
which in the pre-test only 16.66% students were in the good to adequate 
classification, but after giving the treatment there was improvement with the 
students’ score 56.67% students that reached this classification in post-test. 
Meanwhile, in unacceptable-not classification the percentage of the frequency of the 
students’ score was 46.67%  in pre-test then lessen on to 3.33%. Adequate to fair
classification showed a reduction, and excellent to good classification showed an 
improvement. The means had an upgrading with the students’ writing ability 
especially in organization assessment after giving the treatment.
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Table 4.6 The Frequency Distribution and Percentage of Students’ Score for 
Punctuation
No Classification Score Pre-Test Post-Test
F (%) F (%)
1.
2.
3.
4.
5.
Excellent to good
Good to adequate
Adequate to fair
Unacceptable-not
College-level work
20 - 18
17 - 15
14 -12
11 - 6
5 - 1
0
1
9
20
0
0%
3.33%
30%
66.67%
0%
4
24
2
0
0
13.33%
80%
6.67%
0%
0%
Total 30 100% 30 100%
The table 4.6 showed that the frequency distribution and percentage of 
students’ score for punctuation in pre-test and post-test. From the table above, it 
showed that it had significant increasing of the percentage of the students score 
which in the pre-test only 3.33% students were in the good to adequate classification, 
but after giving the treatment there was improvement with the students’ score 80% 
students that reached this classification in post-test. Meanwhile, in adequate to fair 
classification the percentage of the frequency of the students’ score was 30% in pre-
test then lessen on to 6.67%. Unacceptable-not classification showed a reduction, and 
excellent to good classification showed an improvement. The means had an 
upgrading with the students’ writing ability especially in punctuation assessment 
after giving the treatment.
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Table 4.7 The Frequency Distribution and Percentage of Students’ Score for 
Grammar 
No Classification Score Pre-Test Post-Test
F (%) F (%)
1.
2.
3.
4.
5.
Excellent to good
Good to adequate
Adequate to fair
Unacceptable-not
College-level work
20 - 18
17 - 15
14 -12
11 - 6
5 - 1
0
0
12
16
2
0%
0%
40%
53.33%
6.67%
7
20
3
0
0
23.33%
66.67%
15%
0%
0%
Total 30 100% 30 100%
The table 4.7 showed that the frequency distribution and percentage of 
students’ score for grammar in pre-test and post-test. From the table above, the same 
cases of excellent to good and good to adequate classification showed that it had 
significant increasing of the percentage of the students score which in the pre-test 0% 
student were in the good to adequate classification, but after giving the treatment 
there was improvement with the students’ score 66.67% students that reached this 
classification in post-test, also in pre-test 0% student were in excellent to good 
classification but in post test increase to 23.33%. Meanwhile, in adequate to fair 
classification the percentage of the frequency of the students’ score was 40% in pre-
test then lessen on to 15%. Unacceptable-not and college-level work classification 
showed significant reduction, where in post test 0% student in the classifications.
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The means had an upgrading with the students’ writing ability especially in grammar
assessment after giving the treatment.
Table 4.8 The Frequency Distribution and Percentage of Students’ Score for
Vocabulary 
No Classification Score Pre-Test Post-Test
F (%) F (%)
1.
2.
3.
4.
5.
Excellent to good
Good to adequate
Adequate to fair
Unacceptable-not
College-level work
20 - 18
17 - 15
14 -12
11 - 6
5 - 1
0
0
5
24
1
0%
0%
16.67%
80%
3.33%
4
26
0
0
0
13.33%
86.67%
0%
0%
0%
Total 30 100% 30 100%
The table 4.8 showed that the frequency distribution and percentage of 
students’ score for vocabulary in pre-test and post-test. From the table above, the 
same cases of excellent to good and good to adequate classification showed that it 
had significant increasing of the percentage of the students score which in the pre-
test 0% student were in the good to adequate classification, but after giving the 
treatment there was improvement with the students’ score 86.67% students that 
reached this classification in post-test, also in pre-test 0% student were in excellent to 
good classification but in post test increase to 13.33%. Meanwhile, in adequate to 
fair, unacceptable-not, and college-level work classification showed significant 
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reduction, where in post test 0% student in the classifications.. The means had an 
upgrading with the students’ writing ability especially in vocabulary assessment after 
giving the treatment.
Table 4.9 The Frequency Distribution and Percentage of Students’ Score for Content 
No Classification Score Pre-Test Post-Test
F (%) F (%)
1.
2.
3.
4.
5.
Excellent to good
Good to adequate
Adequate to fair
Unacceptable-not
College-level work
20 - 18
17 - 15
14 -12
11 - 6
5 - 1
0
0
11
18
1
0%
0%
36.67%
60%
3.33%
4
25
1
0
0
13.33%
83.33%
3.33%
0%
0%
Total 30 100% 30 100%
The table 4.9 showed that the frequency distribution and percentage of 
students’ score for content in pre-test and post-test. From the table above, the same 
cases of excellent to good and good to adequate classification showed that it had 
significant increasing of the percentage of the students score which in the pre-test 0% 
student were in the good to adequate classification, but after giving the treatment 
there was improvement with the students’ score 83.33% students that reached this 
classification in post-test, also in pre-test 0% student were in excellent to good 
classification but in post test increase to 13.33%. In adequate to fair classification the 
percentage of the frequency of the students’ score was 36.67%  in pre-test then lessen 
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on to 3.33%. Meanwhile, unacceptable-not and college-level work classification 
showed significant  reduction, where in post test 0% student in the classifications.. 
The means had an upgrading with the students’ writing ability especially in content
assessment after giving the treatment.
d. The mean score and standard deviation of pre-test and post-test
After calculating the result of students’ pre-test and post-test, the mean score 
and standard deviation are presented in the following table:
Table 4.10 The mean score and standard deviation of pre-test and post-test
Test Mean Score Standard Deviation
Pre-test
Post-test
55,77
81,77
9,74
5,9
Table 4.10 above shows the mean score of students’ pre-test was 55,77, it was 
indicated in poor score classification and the mean score of students’ post-test was 
81,77, it was indicated in good score classification. The standard deviation of pre-test 
was 9,74 and the standard deviation of post-test was 5,9. The mean score of the 
students’ post-test was higher than the mean score of the students’ pre-test , while the 
standard deviation of the students’ pre-test was higher than the standard deviation of 
the students’ post-test.
e. T-test Value
In order to know whether or not the mean score is significantly different 
between two variables (pre-test and post-test), at the level significance 0.05 with 
degrees of freedom (df) N-1, where N is number of students (30), t-test for non  
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independent sample was applied. The following table shows the result of the 
calculation:
Table 4.11 The t-test value of the students’ writing achievement
Variable T-test value T-table value
X2-X1 19,46 2,045
For the level of significance (p) = 0.05 and the degree of freedom = 29, then 
t-table value is 2.045. Thus, the value of the t-test was greater than the t-table (19.46 
>2.045) it means that there is a significant difference between the pre-test and post-
test of the students’ writing achievement after being taught writing descriptive text 
by interactive writing technique. In other word, interactive writing technique is an 
appropriate way to improve the students’ writing ability.
f. Hypothesis Testing
The result of the statistical analysis of t-test at the level significance 0.05 with 
the degree of freedom (df) = N-1, whether N=29 indicated that there was a 
significant difference between the mean score of pre-test and post-test. The mean 
score of pre-test was 52.77 and the mean score of the post-test was 81.77. The t-test 
value was greater than the t-table value is 19.46 >2.045. Therefore, alternative 
hypothesis (H1) was accepted and null hypothesis (H0) was rejected.
Based on the result, it can be concluded that there was a significant difference 
between pre-test and post-test students’ writing ability after giving treatment by 
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using interactive writing technique. The difference shows the improvement based on 
the result of the students’ test.
B. Discussion
1. The Students’ Writing Ability in Descriptive Text
The students’ writing ability in descriptive text before given the treatment 
(Interactive Writing Technique) was very low, because they had score under 
standard. Meanwhile, the students’ writing ability in descriptive text was 
improvement after applying Interactive Writing Technique. Ministry of Education 
Ontario stated that interactive writing is an approach in which the student and teacher 
share the task of scribing the message and it helpful and encourages them to become 
independent writers.
2. The Influence of Interactive Writing Technique
There is any influence of using interactive writing technique on students’ 
writing ability in descriptive text at the second grade of SMPN 1 Awangpone. 
Because the result of the test showed that there was a significance difference between 
t-test and t-table value. The description of the data collected through the writing test 
as explained in previous section shows that the students’ writing was improved. It 
was supported by frequency and rate percentage of the result of the students’ score 
after presenting writing descriptive text through Interactive Writing Technique was 
better than before the treatment given to the students. 
It is also supported by Silvia Dewi’s statement who said that Interactive 
Writing Technique was able to develop the students’ writing achievement. Her 
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finding in SMPN 9 Pekanbaru. It showed a significant difference in students’ writing 
achievement between students’ who taught by using Interactive Writing Technique 
and those who are taught by using conventional method. Based on the result of the 
test, the process of learning English using Interactive Writing Technique as writing 
teaching technique in SMPN 1 Awangpone could help the students to participate 
individually in writing process, so they could improve their writing achievement. 
Besides, the students who had been taught using Interactive Writing Technique felt 
more fun and they were not bored in the classroom.
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CHAPTER V
CONCLUSION AND SUGGESTION
A. Conclusion
Based on the result of the data analysis, research findings, and discussion in 
the previous chapter, the researcher concluded that: 
1. The students’ writing ability in descriptive text before given the treatment 
(Interactive Writing Technique) was very low which the score is 32, that means score 
under the standard. Meanwhile, the students’ writing ability in descriptive text 
improved after applying Interactive Writing Technique. The improvement when pre-
test the low score is 32 and the high score is 67 with the mean score 52,77. 
Meanwhile after gave treatment (Interactive Writing Technique)  in post test the low 
score is 71 and the high score is 92 with the mean score 81,77.
2. There is an influence of using Interactive Writing Technique on students’ 
writing ability in descriptive text at the second grade of SMPN 1 Awangpone. 
Interactive Writing technique is very enjoyable for the students. It had been seen 
when the researcher gave them materials about Interactive Writing Technique in the 
class. Using Interactive Writing Technique makes the students easy to write because 
they were helped interactively by other students and teacher when they found 
difficulties. Also, the technique help the students to participate in the composition 
and construction of the text by sharing the pen with the teacher and build on 
individual students abilities in writing.
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B. Suggestion
In relation to the conclusion above, the researcher would like to suggest the 
following points:
1. For the Teachers
The English teacher must be creative and give motivation when teacher 
transfer the knowledge of English to the students so they can easily receive and 
understand the materials. Third, it will be better if English teacher finds out the 
appropriate and interesting technique related to the material. Besides, to give 
contribution to English teacher that teaching writing using Interactive Writing 
Technique is more interesting.
2. For Students
The use of Interactive Writing Technique will help the students to participate 
individually in process of writing. So the students can improve their achievement in 
writing.
3. For the Next Researcher
The researcher may suggest the next researcher to conduct further study that 
can enhance this research because this research actually can be broaden and extended 
to other subject and also in different setting. 
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